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TWO-TIME GRADUATE OF THE WILDER ScHooL, DR. SMITH EARNED HER PH.D. anD M.S.
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TRAINING OBJECTIVES

* Ensuring grantees have the knowledge and skills to understand and develop
prevention evaluations.

* By the end of this training, you will...
— Be more familiarized with prevention evaluation techniques
— Identify and apply types of evaluation
— Utilize key evaluation methods
— Learn how to use evaluation results to improve programs

— Explore tips and tools for successful evaluation
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WHAT 1S A PREVENTION EVALUATION?

* A process to assess a program or strategy
— Is it working?
— How well is it working?
— Is it doing what it was intended to do?
* Provides understanding and concrete data
— Delivery
— Outcome

— Impact
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WHY EVALUATION?
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EVALUATION VS. REPORTING

* Evaluation focuses on understanding the how and why
* Reporting focused on what, when, and who

— What is the program?

— When did it happen?

— Who participated?

— More focused on counting numbers and outputs

— Less focused on analysis
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EVALUATION BASICS

Let’s get a bit more in depth on evaluations!
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EVALUATION BASICS
¢ Ideally planned as you develop your program
¢ Aligned with SMART goals and objectives
* Evaluation Lifecycle
— Ask a question

— Collect information to answer

— Assess the information (G
Information

W

— Act on the information

— Repeat if necessary
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TYPE OF EVALUATIONS

* Process-based Evaluation

— How was the program implemented?

— What are the strengths and weaknesses?
* Outcome-based Evaluation

— What changes happened?

— What were the broader impacts?
* Goal-based Evaluation

— Did the program/strategy work?

TIME-BOUND
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APPLYING THE SMART FRAMEWORK

Specitic What? Who? Where? When? Why?

Measureable How will you track progress? What is success?
Achievable Is this realistic’ Do we have enough staff/time?
Relevant Does this help meet our goal?

Iime—bound Start date? End date? Deadlines?

Objective:
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APPLYING THE SMART FRAMEWORK

* Idea: Reduce violent behavior among youth

* Goal: Reduce youth involvement in violent behavior in the local community by
10% within the next 12 months through education, mentorship, and community

engagement programs.

* Obijective 1: Implement monthly community workshops on conflict resolution

for 100 youth, with at least 75% reporting improved skills in managing conflict
and stress by the end of the year.
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THE EVALUATION PROCESS

Let’s look at the Evaluation Cycle
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STEP 1: ASK A QUESTION!

* Objective 1: Implement monthly community workshops on conflict resolution for 100

youth, with at least 75% reporting improved skills in managing conflict and stress by the
end of the year.

* Did it work? (Be specific)
— 100 youth - 75% reporting improved skills.
— 75 youth said their conflict resolution skills improved.
= How do we find that out?!
o Did 100 youth attend the program?
o Did at least 75 youth display improved skills?

o Was there a reduction in violent behaviors in youth?
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STEP 2: COLLECT INFORMATION

* What information do we need to collect?
— SMART goals and objectives
— Grant requirements
* How will we collect it?
— Primary data collection
» Intake Forms
» Pre/Post Tests or Assessments
= Surveys
= Focus Groups

» (Observations
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STEP 2: COLLECT INFORMATION

* How will we collect it?
— Secondary data collection - existing data
= Crime data
= Coutt records
» School records
= News reports
* How will we manage the information?
— Who is responsible for data collection?
— Where will the data live?
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REMINDER: TYPES OF DATA

Quantitative: Qualitative:
- Numerical data - Descriptive, non-numerical data
- Countable or measurable - Focus on understanding
- What or how much/many? - Why or how?
- Number of participants, ctime - Perceptions of programs,
rates, satisfaction levels, etc. experiences, explanations
Mixed Methods:

Many projects will rely on both categories to
tully capture all of the important information.
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STEP 2: COLLECT INFORMATION

* Demographic Information

— Age, gender, race, school attended, neighborhood, etc.
— Why? To tell us more about our population of interest

* Program Details

— Session frequency, attendance, performance measures, number of instructors,
etc

— Why? To tell us more about the program itself
* Outcome Details

— Pre/Post Test
— Survey

— Why? To tell us if the program “worked”
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STEP 2: COLLECT INFORMATION

* Demographic Information

— Intake form
* Program Details

— Observations and internal tracking (attendance and fidelity)
* Outcome Details

— Skills test at the beginning, midpoint, and end

— Perceptions Survey - how did people like the program

= Great way to get different types of data about the program - think future
program materials or grant applications
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STEP 2: COLLECT INFORMATION
* Impact
— Behavioral survey (6 months or 1 year later)

= Did the conflict resolution training reduce violent behavior?
— Crime rates

— Suspension rates
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SURVEYS

* The most common primary data collection tool
* Complex and thorough methodology

— Crafted based on the purpose (question of interest)
— Population of interest (who?)

= Best medium (paper vs. phone vs. electronic)
* Type of data and analysis (Quan vs. Qual)

* Language in question should be geared towards population of interest
— Reading/Comprehension levels

— Avoid foreign jargon or topics
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SURVEYS
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SURVEYS

1. Don’t write leading questions

Leading questions are questions that contain wording that might sway respondents
to one side of an argument. It may seem like obvious advice to avoid these, but
questions like these can be harder to catch than you might think.

S0 how do you know when youre unintentionally wnting a leading question?

Check to see if your question contains non-neutral wording.

€) How short was Napoleon?

By using the word "short” youre sug

ondent what the ans

esting to the
r might be, which can influence

how thay answer the queastion If you rewrite the question to

use neutral language, you can eliminate bias in the question

€©) should concerned parents use infant car seats?
Specifying "concernad parents™ is

the &

when

Nton 15 to know whether

ned’ isnon-neutral!} |

from the actual topic, which is the use of infant car seats

Center for Public Policy

L. Douglas Wilder School of
Government and Public Affairs

Q How would you describe Napoleon’s height?

wWith neutral wording, this question s a ot more we
neuty

d that’s a great thing for your swr data That

one, but leading questions can be a ot more
subtie than that

Q Do you think special car seats should be required
for infant passengers?

wWith the wording in this ques
wording and we sta,

notiona

of questions

anse wh the surwy wnter has the

ntions, ke
when they're trying too hard to be tharough. It's always best
to include only what's necessary in the question.



STEP 2: COLLECT INFORMATION - SURVEYS

2. Avoid loaded questions

What's the difference between a leading question and a loaded guestion? A loaded
question forces the respondent to answer in a way that doesn't actually reflect their

opinion or situation. Clearly, including questions like these will damage the quality of

your data.

0 Where do you enjoy drinking beer? O Do you drink beer?
Uniess the question that ¢ mm aly bef this was Yes
‘do you drink © > No

question forces the re

=ven if they don't Where do you like to drink beer?
eve ey aon t e

What's your favorite beverage?

Remember it's always a good idea to pretest your survey
to make sure that no questions assume something is true
without asking first.

&t Up a preliminary question and use skKip

Than, you can s

g to ket pe

pe Wwho don't drnink beer pass the que
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SURVEYS

3. Stay away from double-barreled questions

Some survey questions are actually two questions that only look like they're just

one. It's impossible to get accurate data from double-barreled questions because

respondents only have the answer options to respond to one question, not both.

0 How satisfied or dissatisfied are you with the pay Q How satisfied or dissatisfled are you with the pay at
and work benefits at your job? your job?
Some respondents will answer this question with thelr pay How satisfied or dissatisfied are you with the work

" min hile
1 Mg, wh 0

SW 2_"(:.\\‘»'" W !-'| wor r-Li':-’l-,‘TJI 5N mind benefits at your ]Ob?

when you encountar a double-bamelad question it's always
s Survey questions
should always be written in a way that only one subject Is

being measured.

Dest to breax it up into two question

€ How useful would this textbook be for students and

young professionals in the field? Q How useful would this textbook be for students?
)0 &0 ons aiso apply to the How useful would this textbook be for
: young professionals?

Don't forget that ao

ameled quest




STEP 2: COLLECT INFORMATION - SURVEYS

4. Absolutely do not use absolutes

The trouble with absolutes is that they're inflexible—far too inflexible to use in surveys.
They force respondents into a corner where they can't provide useful information.
These questions often only provide yes/no answer options and usually include words

like "always,” "all,” "every,” and “ever.”
J J

Q Do you always e at breakfast? Q How many days a week do you normally
Yes eat breakfast?
No Every day
If every respondent took this question literally, the answer 5-6 days
would almaost always be "na” But even if they didn’t, the 3-4 days
nfoarmation youd get back wouldn't be

ery useful. They 12 davs
ays

| usually don't eat breakfast

can't provioe any useful details about

Dreakfast—they ether do or they don't

Aving respondents a vanety of options allows them a
chance to answer the question in a more nuanced way and

provide better, more specific data in the process
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STEP 2: COLLECT INFORMATION - SURVEYS

* Survey length: Shorter 1s always better

* Lengthy wording: Using words that are unnecessarily long and complicated.

* Length of question: The question itself is unnecessarily too long.

* Lack of specificity: It is not clear from the question what the desired information.

* Vague language: Using words and phrases that can have different meanings to
different respondents.

* Double negatives: The use of two or more negative phrases within a single question.

* Using jargon and initials: Using terms specific to a professional or academic
discipline.

* Cultural differences in meaning: Using phrases or words that carry different
meanings for different population subgroups.
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STEP 3: ASSESS INFORMATION

* What does this information tell us?
* How many people attended the program?
* What type of people attended the program?
* Relate back to the SMART goals
— Did contflict resolution skills improve?
— Did participants like the program?
— What did participants say about the program?

— What were the long term impacts of the program?
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EVALUATION PLANNING TOOLS
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PLANNING A PREVENTION EVALUATION

Process Outcome Impact
.’ ® ®
@ @

How the

What changes
happened or

program was

implemented or Did it work?

what were the

Strengths and
Results

Weaknesses
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1.oGgic MODEILS

Outcomes

Define what to measure

— Activities, Outputs,

Helps to identify

outcomes to

evaluation and data to

collect
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If these

If you benefits to
accomplish If you participants are
your planned accomplish achieved, then
If you have activities, then your planned certain changes
access to you will activities to the in organizations,
Certain them, then you hopefully deliver extent you communities,
resources are can use them the amount of intended, then or systems
needed to to accomplish product and/or your participants might be
operate your your planned service that will benefit in expected to
program activities you intended certain ways occur
RoRaurEse/ . Activities . Outputs . Outcomes . Impact
Inputs

@

e

®

®

®

Your Planned Work

Your Intended Resulls

Your Planned Work Your Intended Results
Trip Planning Trip Results
Relsnopuurtcses/ ’ Activities . QOutputs ’ Outcomes . Impact
« Holiday o Create « Tickets « Family « Continued
flight family for all members good
schedules schedule family enjoy family
e Family « Get members vacation relations
schedules holiday « Frequent
* Frequent flight info flyer miles
flyer o Get used
holiday tickets * Money
options * Arrange saved
» Holiday ground
weather transport

@

®
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Program Logic Model Description

Inputs Activities Outputs Short-term Medium-term Long-term

Outcomes Outcomes Outcomes
(Impacts)

The resources What you do These are direct Changes in Changes in Changes in

for your with the products of learning: action: conditions:

program: resources: activities:

e Money e Activities e Workshops e Knowledge e Behaviors e Environmen

e Time that use *  Trainings e Skills *  Practices tal

e Facilities resources to ¢ Documents e Abilities e Social action * Social

e Equipment create and e Publications e Attitudes e Policies e Economic

o Staff deliver e Participants *  Awareness e Motivations e Cuwic

e Partnerships » outputs . e Policies * » ‘

* Infra-

structure

Y Y
Your Planned Work Your Intended Results
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Alcohol Education Program Logic Model

Inputs Activities Outputs Short-term Medium-term Long-term
Outcomes Outcomes Outcomes
(Impacts)

e $5120,000 * Provide e 250 e Students e Students * Ratesof the
operating alcohol and individual learn use negative
budget other drug screening protective protective impacts of

e Full-time screening sessions behavioral strategies drinking in
AOD sessions e 5S0A0D strategies e Students the student
Coordinator ‘ e Deliver ‘ workshops ‘ e Students ‘ engage in » population

e 1A0D educational with 25 learn about less binge decrease
Graduate interventions participants negative drinking
Assistant e Make each impacts of

* 20 AQD Peer referrals 8 .19 alcohol use
Educators orientation

sessions
\ " ] | 8 J
Your Planned Work Your Intended Results
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INPUTS

Funding for prograr
operations

Program staff 10
Ve ogram

oversee pr

mplementation

Partnerships with
local high schools an
city school district

Facilities to hold

ollege workshops

Evaluation
specialists 10 assist
with program

anning ana cevelop
>m for data

on ana

ACTIVITIES

Train staff to develop

and deliver college
workshops and

counseling services

Recruit low-income
youth attending local

Provide college
workshops and

counseling sessions

OUTPUTS

Number of staff
trained

Number of program
participants recruited
and served

Number of
workshops and
counseling sessions
held

Number of workshop
and counseling
session hours
provided

OUTCOMES IMPACTS

We expect the

program to improve

low-income high

school students’:

e Knowledge about
the college The desired long-
application term impacts of the

process program are to:
College e Incre
aspirations

We also expect to

find:

e Anlncreasein the
number of low-
income high
school students
preparing for and
taking college
entrance exams

TIPS

Think about evaluation from Day One! Decide what success looks like before

implementation.

Start with clear, measurable goals. Utilize your SMART goals to align evaluation to

your programmatic objectives.

Use a Logic Model to plan. Identifying your inputs, activities, outputs and outcomes
can helps clarify what you expect to happen and when, making evaluation more focused

and strategic.

Don’t be afraid of mixed methods. Gather both types of data for a holistic picture

Gather data before, during, and after implementation.

Use evaluation for learning, not just for reporting or evaluation.

Keep it practical and sustainable. Know your staff and capabilities.

Utilize your results!!
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RESOURCES

National Sexual Violence Resource Center Prevention Evaluation Toolkit
Kellogg Foundation I.ogic Model Guide

CDC Prevention Evaluation Guide

WMU Evaluation Design Checklist

Instrumentl Evaluation Guide for Grantees

PhenX Toolkit Research Collections

CDC Question Bank

SAMHSA Evidence-Based Practices Resource Center
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JOIN US FOR MORE TRAINING!

® March 10: Using Data for Growth and Sustainability —

Learn about leveraging insights to strengthen and sustain your
initiatives
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THANK YOU!
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